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SUMMARY

ISLAM IN THE CLASSROOM: WHAT THE TEXTBOOKS TELL US samgdesten widely adopted
junior and senior high school history textbooks. The review aks

¥How do todayOsistory textbooks characterize Islam@ foundations and creeds?

¥What changeshave occuredin textbook material written before 2001? What additions
have beenmace?

¥What do textbooks say about terrarism? What do they say about the Sefgember 11 air
attack on the United States? About weapns of mas dedruction? Do textbooks outline
Islamic challengesto global secuity? Do they describe and explain looming dangersto
the United Statesand world?

The review concludesthat

¥Many political ard religious groups try to use the textbook process to their advartage,
but the deficierciesin Islamrelated lessons are uniquely disturbing. History textbooks
presrt anincomplete and confected view of Islamthat misrepre<erts its foundations and
challengesto international security.

¥ Misinformaton about Islam is more pronounced in junior high school textbooks than
high school textbooks.

¥Outright textbook errars about Islamarenot the main problem. The more serious failure
isthe presence of disputeddefinitions and claimsthat are preserntedasegatishedfacts.

¥ Deficiercies about Islam in textbooks copyrighted before 2001 persst and in some
ca®s have grown worse. Instead of making correcions or adusting conteged facts,
publishers and edtors deferd misinformaion and contert evasons against the recad.
Biasspersist. Silencesare profound and intertional.

¥Islamic activists use multiculturalism and read/-made American political movemerts,
egecially those on camps, to advarce and justify the makeover of Islam-related
textbook contert.

¥ Paricular faut reds with the publishing corporations, boards of direcors, and
execuiveswho decide what edtorial policiestheir comparieswill pursue.

Publishers have developed new world and U.S. history textbooks at three different grade
levels. Errors about Islam that occured in older textbooks have not been corrected but
reiterated Publishers have learned of conteded facts and have had the time to correct
imbalances But insteadof making changes they have sustained errars or, in deliberae
acts of self-cersorship, have removed controverdal material.



TEXTBOOKS REVIEWED

This review samplesten of the nationOsmost widely used junior and serior high school history
textooks. Sevenh-grade world historiescover the certuriesfromthe fall of the Roman Empire to
the denocratic revdutions of the late eighteerth certury. High school world histories feaure
times since 1800, with lengthy sectons on ewerts and conflicts worldwide since 1945. U.S.
historiesfor high school studenrts focus on the twertieth certury. The junior high school textooks
examnined are dedgned for severh-graders using multigrade social studies programs in
California and other states These volumes cover IslamOsfoundations and history before 1800.
The high school world history and U.S. history edtions examined are those tailoredto California
standards. They contain or originate text that is repeated in national edtions. Nextto no text
variations exist betweenthe volumes reviewedand other recerily copyrighted edtions of the
same titles In the last five years, since the American Texbook Council last appraised how
textbookstreat Islam, a new gereration of textooks has beenwrittenand published The findings
here draw on multiple internal and external reviews commissioned by the American Texbook
Council from historians, teachers, and international relations experts. They compare what
regpecied historians say about Islam in authoritative historiesto what is being said in textooks.
The review reliesin several placeson the Middle East expert Bernard Lewis for authoritative
definitions. For an acute accaount of Islam-related historiographic controversies including where
Lewis stands within them see Robert Irwin, Dangeraus Knowledge: Oriertalism and Its
Disconterts (Overdook, 2006).

JUNIOR HIGH ScHooL (World History)

Jackson J. Spielvogel, Medevd and Early Modern Times(Glencoe, 2006).

Starley M. Bermstein and Richard Shek, Medevd to Early Modern Times (Holt Rinehart
Winston, 2006).

Douglas Carrine, Carlos CortZs Kemeth R. Curtis, and Anita T. Robinson, World History:
Medevd and Early Modern Times(McDougal Littell, 2006).

Diame Hart, Medevd and Early Modern Times(Prertice Hall, 2006).

Bert Bower and Jim Lobdell, History Alive! The Medeval World and Beymnd (Teacher®)
Curriculum Institute, 2005).

HiGH ScHooL (World and AmericanHistory)

Elisabeth Gaynor Ellis and Anthony Esler, World History: The Modern World (Prertice Hall,
2007).

Jackson J. Spielvogel, World History: Modern Times(Glencoe, 2006).

Andrew Cayton, Elisabeth Israek Pery, Linda Reed and Allan M. Winkler, America: Pathways
to the Present (Prertice Hall, 2003, 2005, 2007).

Joyce Appelby, Alan Brinkley, Albert S. Broussard, James M. McPherson, and Donald A.
Ritchie, The American Vision: Modern Times(Glencoe, 2006).

Gerald A. Darzer, J. Jorge Klor de Alva, Larry S. Krieger, Louis E. Wilson, and Nancy Woloch,
The Americans; Reconstruction to the Twenty-first Certury (McDougal Littell, 2006).



INTRODUCTION

AT THE END OF 2005 a major publishing evert occured in California. After alengthy proces the
state adopted newly developedN not merely revisedN world history textbooks. California has
unigue power to shape the contert of textbooks acress the country, and publishers make every
effort to join its state-approved list of books for grades kindergarten through eight. Publishers
Prertice Hall (Pearsn), Glerncoe (McGraw-Hill), Holt Rinehart (then an imprint of Reed
Elsevier, now of Houghton Mifflin), McDougal Littell (Houghton Mifflin), and TeachersD
Curriculum Institute all receved aporoval. The next year,local school districts acrass the state,
selecting from thislist, bought and put new social studiesbooks into classrooms.

Not everybody washappy with the new books. Paerts in Lodi, California, complainedto
school offi cials about the brightly titled volume History Alive! The Medeval World and Beyad
that had beenpurchased for severth-grade classrooms This book is produced by the Teacher)
Curriculum InstituteN despite its name,an aggressive privately held California-based educatonal
publisher noteworthy for its rapidly expanding popularity amag textbook buyers (The
compary claims that its books are adopted in one-third of CaliforniaDsalmost one thousand
school districts.) For TCI OdverdtyQis the sell, and it is a good one. Curriculum supervisors at
the district level rarely apply any other criterion in textbook selecion. In recasing world history
TCI pushesthe boundariesof multiculturalism to a degreethe larger publishersdo not.

The Lodi parerts werenot objecing to aword or two that they took out of context but to
atextbook long on chaptersfilled with adulatory lessons on Islam. In a passage meart to explain
jihad they encountered this: Muslims should fulfill jihad with the heart tongue, and hard.
Muslims use the heart in their struggle to resst evil. The tongue may convince othersto take up
worthy causes such as funding medcal resach. Hands may perform good works and correct
wrongs.OThere was puffery and misinformaion. Muhammad Oaught equality,Osaid one chapter

summay. (He told followers to share their weath and to care for the |ess fortunate in society.O



In Lodi some of the parerts objected on religious grounds, mativated by their awareness
that educabors and courts have minimizedthe story of Christianity in the curricuum. Othershad
differert reasons. One thoughtful parert was disturbed by the Ouregrained admirationOthat the
textbook lavished on Islam in contrag to a sketchy and unsympathetic view of Europe ard
Wegerncivilization. By late 2007 a heated community controversy had developed, fanned by an
Associated Press report and Fox News national television feature on the uproar.

This wasnot the first time TCI had encounteredlocal resstance and parertal objectons.
In the academic yea 2004£R2005, History Alive! had beenpiloted in Scdtsdale, Arizona, before
the high-stakes California adoption. When parerts complained about coverage of IslamN six
months before California approved the textbookN Scottsdale offi cials pulled the book from local
schools. They did not do so willingly. In Arizona, asin California, district administrators had
selecied the textbook for piloting and classroom use. The curriculum specialists who mace the
textbook selecions had known little about Islam, but they were committed to Odversty
educationOand had bought TCIOgromisesthatit delivereda better curriculum.

It is not surprising that Arizona and California administrators would resst criticism of the
books that they had selected Long before the textbooks had arrived in Lodi clasrooms, layer
after layer of the local education bureawcracy had inveded in History Alive! The Lodi Unified
School District had formed a local selecion committee, urged by the San Joaquin County
Department of Educaton to use a OrricOof Ocatent assessmert, differertiation for special
populations, and peripheral materials.O(Perpheral materials are the CDs and lesson supplements
that accanpary studert textbooks ard teactersCedtions.)

This committee sent a recommerdation to the local social studies Oaiiculation
committee® made up of secandary school social studies teacters arnd to secandary school
principals. Then a curriculum council of teacters, site administrators, district administrators, and
selected parents gave their approval to the choice. Finally, the local board of education approved

it. According to parents who complained about the textbook, eachgroup pointed to the other as



the deciding agert, and one principal tharked the unhappy parerts for their support. Sctool
districts receie all kinds of complaints about textbooks, of course, some of them OfrngyOalong
those of merit. Soin Lodi and Scdtsdale offi cial indiffererce and hostility to parental complaints
prevailed Paerts claim the school districts brushedthem off or labeledthem asracists.

In Lodi some unhappy parerts sought relief by bringing their complaints to the attertion
of national televison news reporters otherswere just trying to get local educabrs to recaynize
there was a problem. While some parert protess were ill informed or self-promational, by no
mears all of themwere The complaints were not confinedto Lodi. Olam concerred at the subtle
hostility being direced my way now from offi cials at the school and school district, and am also
afraid that it is creatng an adversarial situation that will negatively impactmy own child,Osaid a
parert in Marin County, California, who objectd to the contert of lessons on Islam in the
seventh-grade Houghton Miffl in volume.

To what extent were these parerts justified in their concerrs, not about one book but
several? To amswer this quedion it is necesary to review a new gererafon of textbooks

purchasedby junior and senior high schools since 2003, aking these quedions:

¥How do todayOsistory textbooks characterize Islam@ foundations and creeds?

¥What changeshave occuredin textbook material written before 2001? What additions
have beenmace?

¥What do the textbooks say about terrarism? What do they say about the Segemkber 11
air attack on the United States? About weapons of mas dedruction? Do textbooks
highlight Islamic challenges to global secuity? Do they desribe and explain looming

dangersto the United Statesand world?

There is surely no more perdexing an agect of the history curricuum than Islam For

good rea®n. Views ard definitions clash asin no other textbook subject The propositions that



inform the work of John Esposito, Albert Houran, Samuwel Huntington, Berrard Lewis, Daniel
Pipes and Edward Said, some of the most prominert Middle Eag historians and experts of our
ageN constitute an oewre of stunning, often hostile, polarities Crafting accurate and mearingful
lessons for teeragersand their teechers in a few words is a dawnting task for edtors, eecially
when political differencesrun high. CaliforniaOguidelinesfor evaluating instructional materials
for social contert forbid Oasterse reflecionOon religion aswell asmary other agpects of human
life.! Whatever Oaglere reflecionOis, such a mardate may be concepually at odds with
historical and gegpolitical actuality.

Textbook edtors try to avoid any subject that could turn into a political grerade.
Willingly, they adust the definition of jihad and sharia or remove thes words from lessons to
avoid inconvenient truths that the edtors fear acivists will conted. Explicit facts that non-
Muslims might find disturbing are varrished or deleted Textbooks pare to a minimum such
touchy subjects aslsraeland oil asagents of change in the Middle Eag since 1945. Terrarism and
Islamareuncoupled and the ultimate dangersof Islamic militancy hiddenfrom view.

None of this is accidertal. Islamic organizations, willing to sow misinformaton, are
active in curriculum politics Thes aclivists areeager to expunge ary critical thought about Islam
from textbooks and all public discourse. They are succeedng, assisted by partisan scholars and
associations. It is not remarkade that Islamic organizaions would try to use read/-macde
American political movemerts such as multiculturalism to adust the history curriculum to their
advartace. It is alarming that so mary individuals with the power to shape the curriculum are
willfully blind to or openly sympathetic with these efforts.

The= distortions and biasesabout Islamin history textbooks could not prevail wereit not
for the all-importart bridge betweenlslamist activists and multicultural orgarizations on ard off
campus. Both are eager to redrict what textbooks say about Islam Multiculturalists are
determined that social studies curricua do not trarsmit CEurocertricO or OtiumphalistO

presuppositions about Wesgern history and society. Middle Eag certers on campusespromote an
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uncritical view of Islam, often with a caustic arti-Wedern spin. Historians acively interegedin
taking world history curriculain this direcion are prominert in textbook authorship. Encouraged
to do so by reputabe authorities textbook publisherscourt the Council on Islamic Educaton ard
other Muslim orgarizationsN or atleas try to appea® them. This legtimacyis besowed in spite

of longstanding quedions about sourcesof funding and degree of control over publishers

R/ R/ R/
A X4 ** A X4

There arediff erercesamag the textbooks reviewed. Among the five mas-market severth-grade
world histories adopted by California and examined here, the Prertice Hall volumeis easly the
beg¢ desgned and most visually coherert. That does not meanits contert on Islamis somehow
superior. To desribe medeval Spain, in a glaring and amactronistic modern construct, the book
labels Islamic Andalusia a Omilticultural society.O The Glencoe volumeOscomic bookHike
graphics and abbreviated contert make it a substandard text overal, but its relatively neural
treamert of Islam doesnot fall into the fawning excessesof the TeacterOCurriculum InstituteOs
History Alive!

On terrorism and U.S. foreign policy, American history textbooks for high school
studerts exhibit less variation thanworld history texts. All the texts reviewed cover Sepgember 11
and U.S. policy in the Middle Eag more shargy thanworld history textbooks do. Whenit comes
to high school world history textbooks, McGraw-HillOsviodern TimesN the California verson of
the flagship high school world history text, World HistoryNis better orgarized than Pearson
Prertice HallOsThe Modern World, which itself is a spin-off of World History: Connectons to
Today, the dominant world history textbook for high school studerts nationwide. Eachtextbook
coversterrarism and Middle Eagern conflict. Major variations of quality are apparert in both

texts, and general appraisal isimpossible: some passagesare solid and othersunaccepahe.
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Evenunder the beg circumsances compressing and simplifying complicaied contert for
students and their ingtructors in world history coursesis a challenge. The reallts are often a
disager. The Modern World, for example, describesthe Wahhabi sectin one word, Osrict.OTake
the complexitiesthat lie at the certer of the Sunni and Shiite schism. Textbooks camot convey
the subjectin a serterce or two, and evenif they could, the studert audience does not have the
background or matrity to grasp the signifi carce of the split.?

But even when all this is taken into accaunt, the misinformation surrounding Islam in
textbooks is disturbing, more so because much of it is intertional. Although publishers have
developed new world ard U.S. history textbooks at three differernt grade levels since 2003, they
did not use the intervening five yearsto correctfactual informaton or right the imbalances They
have allowed the errors to remain or have removed controverdal matrial. Instead of making
changes they have sustained errars or, in deliberae acts of self-censorship, have removed
controverdal material. Deficienciesare more evident at the severth-grade level than at the high

school level. Why?

| sLA M@ FOUNDATIONS AND PAST

Sewerth-grade world history textbooks introduce IslamOrigins, creeds, and core beliefs as a
blend of history and scripture, weavng together revelaton, legerd, and fact QMuslims believe
that God had spoken to Muhammad through the angel,Osays the Holt book before going on to
explain that OMunammad reported new revelations about rulesfor Muslim governmert, society,
and worship. God told Muhammad that Muslims should face Mecca when they pray.OTeactersO
Curriculum InstituteO#listory Alive! feauresa passage setoff in large print and italics, a Muslim

prayer from the QurOan

RecteN in the name of thy Lord!
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Who created manfrom blood coagulated
Recte! Thy Lord is wondrous kind,
Who by the penhastaught markind things they knew not.

In its narraton of Islam®doundation story, the Prertice Hall volume concludes with a

variart translation of the same extract, thistimesetoff in heaw boldface type:

Seelng peace of mind, Muhammadretreaed to a cave to think and reflect One
night in 610, accading to Islamic beliefs, Muhammadhad a vision and beganto
receve revelations. The angel Galbriel appeared before him and told him to
spreadGodOsword:
Proclaim in the name of your Lord who created
Created manfrom a clot of blood.
Proclaim: Your Lord isthe Most Generous,
Who teaclesby the pen N
Teachlesmanwhat he knew not. (QurOar®6: 1£8)
To set the scere of the origins of Islam and the teaclings of Muhammad the McDougal
Littell volume featuresa lavishly illustrated page. Its certral orgarizing matif is an inspirational
but fictionalized tale about a severth-certury Muslim family traveling on the first hajj
(pilgrimage) to Meca and the religious experiernce of two severth-certury children Ayesha ard
Yazid. It states ONearly 100,000 have gathered for the journey.OThe very size of the pilgrimage
is a gross exaggeraion. OAvesha and Yazid stand with their parerts for hours, praying in the
blistering sun. But that memory soon fadeswhen the sister and brother learn that they will sperd
the evering campng under the starsO Ayesha and Yazid camping under the stars under the
watchful eye of the Progphet The children later Ogree with their pareris that being near
Muhammad was egecially mearingful.O The erthusiagn of this inverted story contrags with
standardtextbook diction, which rarely expressesmuch emdion.

TCIOdessons on IslamO$oundations are more wordy, detailed, and complex, containing

stilted language that seam scripted or borrowed from devotional, not historical, material. The
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chapter ertitled Orhe Prophet Muhammaddbegns with the story of Abraham and Hagar in the

desert

Makkah (Mecca) was an arcient place of worship. Accading to Arab ard
Muslim tradtion, mary certuries before Muhammad was born, it was here that
God teged the faith of the prophet Abraham by commarding that he leawe his
wife Hagar ard baby Ishmael in a dewlate valley. As AbratamOswife
degeratly searcled for water, a miracle happened. A spring bubbled up at her
sonOdeet The spring became known as Zanmzam. Over time, people settled near
it, and Abraham built a house of worship calledthe Ka®a.

Swch detail runs through ertire chapers of History Alive! Sewerteen pages after this
passage, the book reminds studerts of this foundation story in an extensive secion on the Five
Pillars It continuesits storytelling in ornate, erthusiagic language:

The Fifth Pillar of Faith is hajj, the pilgrimage to the holy city of Makkah . . .

Upon arrival, Muslims gmouncetheir presnce with these words: (Herel am,NO

God, at thy command!OThey go to the greatMosque, which houses the KaOa

... Muslims believe that Abraham built the KaOl asa shrine to honor God. The

pilgrims circle the KaO& seven times which is a ritual mertioned in the QurOan

Next, they run along a passage betweentwo small hills, asdid Hagar, AbrahamOs

wife, when she searcted for water for her baby Ishmael. As you may remember,

Muslims believe that a spring called Zamzam miracuously appearedat HagarOs

feet The pilgrimsdrink from the Zamzam well.

In the Holt severth-grade volume two pages highlight a long prayer from the Qur@n to
Allah Ohe Merciful OThe formatis idertical to that used on pagesin the Holt sixth-grade volume
that cover the Bible? This device typifies the ruling editorial principle of cultural ecuivalercy:
equal time for equal faiths, two pages each, using the samelayout. One agect of the scriptural
guotations is strikingly differert. The biblical pasages are ethical teachngs caronical in the

Wedgern tradtion. The Qur@ric passage is poetic and devotional, more like the LordO<Prayer or

ApostlesCreed It begns:

In the Nameof Allah, the Compassionate, the Merciful

It is the Merciful who hastaught the QurOan
He created manand taught him articulate speech
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The sun and the moon pursue their ordered course. The plarnts and

the treesbow down in adoration.

In Islamthis prayer servesa purpose diff erert from ethical teactingN veneraton and adoration of
the ProphetN a difference that textbooks leawe unexaminedard unstated

Among the textbooks examined, the edtorial caution that marks coverage of Christian
and Jewish beliefs varishesin presrting IslamOgoundations. With material laden with angels,
revelations, miracles prayers and sacred exclamations; the story of the Zamzam well; and the
tittesOMeserger of GodOard CProphet of Islam,Othe severth-grade textbooks cross the line into
someting otherthanhistory, thatis, scripture or myth.

Lavish textbook praise of Islam continues after the presenation of these foundation
stories Some textbooks provide glowing declarations of Muslim social conscience. The Holt
volume, trying to summarize IslamO®rgarizing principle, says: Pele should help the poor.Olt
adds: Okelping ard caring for othersis importart in IslamOMuhammad Oaught equality,Osays
TeachersOCurriculum InstituteOdHistory Alive! (He told followers to share their weath and to
carefor the less fortunate in society.OThe Holt severth-grade volume says, (Faging also reminds
Muslims of peaple in the world who struggle to get enough food.OTCI says, OMuhammad told
his followersto make sure their gueds never left a table hungry.OThe textbook continues noting
that Muhammad learned Oabut Arab tradtions, such as being kind to strangers and helping
orphars, widows, ard other needy members of society.O Thes effusive formulations stop just
short of invertion ard raise quegions about the sourcesof informaton.

The textbooks feature marifold contributions of Islamto the arts and science, expanding
coverage to a degreethat seamsout of proportion to the relative slimness of the matrial that the
same volumes dedcat to European achievemerts. TCI devotes thirteen text-heaw pages to
textiles calligraphy, desgn, books, city building, architecture, mathemaics, medcine, polo, ard

chess, someof it spun like cotton candy:
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Singing was an essertial part of Muslim SpainOanusical culture. Musicians and

poets worked together to create songs about love, nature, and the glory of the

emgre. Vocalists performed the songs accanpanied by such instrumerts as

drums, flutes and lutes Although this music is lost today, it undoubtedy
influencedlater musical formsin Europe and North Africa.

Undoubtedy, the TCI volume declares Y et the book acknowledgesthat the music is lost
and the claimsare specuative. Empty text dilateslslamic achevemerts.

The severth-grade world history textbooks reviewed avoid all conflict and bloodshed in
describing IslamOgpush out of Arabia and rapid conques of most of the Mediterrarean world.
They fail to explain how Islam spreadin the severth and eighth certuries Islam appearsout of
nowhere, spreads smoothly and by implicaion without conflict. Onceit wascomman to state that
Islamwas spreadby the sword. Now, textbooks imply, it movespeacefuly with traders Islam is
OloughtOto apparertly willing populations. Pegle adopt it freely. TCI says, OAn Arab man
named Muhammad introduced Islam to the peaple of the Arabian perinsula® The book
continues OAthough the first Muslims lived in Arabia, Islam spreadthrough the Middle Eag.0
But non-Arabs did not passively OlecaneOMuslim. They were conquered. Islam did not just
spread The Arab-Islamic conques ended many certuriesof Greek culture and Christian worship
in the eagern Mediterrarean SuddenMuslim control of Syria, Egypt, and Pesia wasfollowed by
the Muslim conqueg of wegern Africa, Spain, and the Indus Valley.

Textbooks are trying, perhaps, to correct a misconcegion. Historicaly, asa conquera,
Islamwasno crueler thanits mary adversaries The notion that Mohammedarism wasa Qeligion
of the swordOforced upon the masses by bloodthirsty fanatics is based on a false readng of
history that was discredted fifty yearsago ard is a view rejected by contemporary specialists.
Michel Gurfinkiel of the JeantJacquesRousseau Institute notesthat the Islamic empire that swept
beyond Arahia ard quickly overran the mighties powers of the day, Byzartium (Greece) ard

Persa, did so through allianceswith religious rebels and internal political factions that did not

share the beliefs of the regme. In IslamOshistory the slaughter of conquered infidels was
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discouraged Sometmes the fate of the conquered was slavery. Sametmes it was limited
tolerarce by the Islamic regme. In IslamOsearly conqueds Christiars, Jews, and Zoroadriarns
were to be the tax base of the state. One rea®n that conquered non-Arahic pegple becane
Muslims was to avoid being taken as slaves or to have preferertial rights under Muslim law.
Conversgon gradually becane a problem for the state asits tax bas declined Y et the idea of
Islamic belligererce haslingering currency, not without reasn. Efraim Karsh of KingO<College
London documerts the long history of warring inclination and territorial amktion that makes
Islam unique among the worldOsmajor faiths, and the Economist magazine wonders ONhy is
Islaminvolvedin quite so mary modernwarsof religion?&

Studerts receve a different mesage from textbooks, one that points in another direcion.
As in the McDougal Littell volume, they read, Orhere was much blending of cultures under
Muslim rule. Overtime, mary peoplesin Muslim-ruled territoriesconverted to Islam. They were
atracted by IslamOamessage of equality and hope for salvation.OMcDougal LittellOsTeacherOs
Annotated Edition reiteraesthis theme,telling instructors to stress that Omawg conqueredpeaple
becane Muslims [because] they found IslamOsmessage of equality and hope attractive OWhat,
exacly, wasthis Gnessage of equalityOand hope thatteachersaretold to stress?

In explaining jihad, several textbooks make an effort to clearse it of belligererce
Defining jihad is admittedy diffi cult, as definitions in circulation vary radcally. The common
assertion now is that trarslating jihad as Ololy warQis ertirely wrong and that old translatons are
incorrect But in fact, auhoritiesand scholarship of varying pergpecives conceive jihad to be a
sacredobligation to exterd IslamOgpowerN religious ard territorialN by persuason or force.

Jihadis Oscredor OllyOstruggle. Jihadis also a Ojist struggleQagainst the disbeliever.
It is areligious struggle. A religion professor and college textbook author, JamalJ. Elias says,
Orhe concept of jihad coversall acivitiesthat either defend Islam or else further its cawse OJihad
is constructed as a Ololy warOin much Muslim scripture. Historically, jihad involves efforts to

subjugate or convert, impose sharia, ard take political and military control over non-Muslim
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territory. Today, in govermmert circles in the foreign policy egallishmert, in the interrational
community, amalg newswriters and edtorialists and acaagmics, that is how the word jihad is
used It is how Middle Eagernterorists and Al Qaedh use the term. When Sadlam Hussein was
execued in 2006, his final words were: Olam a militart and | have no fear for myself. | have
spert my life in jihadand fighting aggression.&

Islamic scripture is inconsistert toward infidels, but a harsh, punitive, and aggressive
voice, not a charitabe or kindly one, prevails. Sam Harris, author of The End of Faith, observes
that punishmert and humiliation areleitmatifs in Qur@ric scripture. Given radcal IslamOsnind-
set, and observing the contemporary clash of the Sunni and Shia sects, Harris wonders why U.S.
religious moderaes and cultural leaders refuse to look criticaly at the elemen of violerce
inherert in the Islamic project® The ideathat Islam is a peaeful religion merel hijacked by a
few extremists, Harris ard otherswarn is a dangerous fantasy. QFighting is prescribed for youO
(2:216) and OS4y the infidel wherever you find themO(4:89) are only two of mary suras that
sugged a degee of intolerarce and aggression.” Yet the Islamic orgarizaions that act as
acaamic reviewers for textbook publishers asure edtors that jihad is something ertirely
different. It is a struggle against evil impulses they say, misundergood by the reg of usand in no
way bellicose. To characterize jihad asholy war, they insist, would be a grave textbook errar, yet
a 2007 Pertagon-based study shows almost conclusively that Islamic law sanctions violence and
that the Islamist threat to world secuity hasadoctrinal bass.®

New definitions of jihad started to circulate in U.S. history textbooks and clasroomsin
the 1990s. The ergine was a 1994 Council on Islamic Educaion OgideOfor publishers that
maintained jihad meart O®t exert oneslfOor O strive OOther mearings include Oedeavor,
strain, effort, diligence, struggle. . . .Oit should not be undergood to meanObly war,0a common
misrepresertation.O Soon, jihad underwert a definitional overhad. In this amazng cultural
rearchedration, the pioneer was a Houghton Mifflin world history textbook, Across the

Certuries till firmly edabished in junior high schools. Across the Certuries said jihad is a
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struggle Ob do oneOded to resst temptation and overcane evil.OJihad was reimagned as an
Onner struggleO ard elemert of Muslim self-improvemen. These charges refleced the
intersecion of multiculturalism, suddenly a trendy social studies construct, and Houghton
Mi ffl inOscommercial ambtions in social studies Then and later, appearing from nowhere, the
California-based Council on Islamic Education would became a fi xture on the textbook scere.
Change was soon evident as well among high school textbooks. From 2001 on,

Connectons to Today, Prertice HallOsnarket-dominart high school world history then and now,
and several spin-off verdons customized for California and other states listed Shabbir Mansuri
and Susan Douglass of the Council on Islamic Education as aca@mic reviewers The textbook
says: OSme Muslims look on jihad, or effort in God® senvice, as arother duty. Jihad has often
beenmistakerly trarslated simply asObly war.Qin fact, it mayinclude acts of charity or aninner
struggle to achieve spiritual peace,aswell asary batle in deferse of IslamOAs early as 2002
another high-profile textbook, Patterns of Interaction, a high school world history textbook
published by Houghton Mifflin under the McDougal Littell imprint, did not mertion jihad
Houghton MifflinOsmultigrade series then dropped jihad from textbooks; by 2005 Houghton
Mifflin had apparertly remaoved jihad from its ertire series of social studies textbooks. The
advisory role of the Council on Islamic Education in making these edtorial decisions remans
unclear.

But this wasonly the begnning. Among the history textbooks adopted by California in
2005, some definitions of jihad aremore extremeand less valid. History Alive, the TCI textbook
that Lodi and Scdtsdale parerts so objected to, provides the most detailedN and misleadngN
definition of jihad amang severth-grade textbooks reviewed

The word jihad mears Ob strive.O Jihad represerts the human struggle to

overcame diffi culties and do things that are pleasng to God. Muslims strive to

regpond positively to personal difficulties as well as worldly challenges For

instarce, they might work to become better peaole, reform society, or correct
injustice.
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Then, in the next paragraph, which differertiates the OksserOard OgeaerOjihad, the
textbook tanglesthe subjectand also seemssdlightly deceptive:
Jihad has always beenan importart Islamic concegt. One hadth, or account of
Muhammad, tells about the prophetOsreturn from a battle. He declared that he
ard his men had caried out the Oksser jihadOthe exterral struggle against
oppression. The Ogeater jihad Ohe said, wasthe fight against evil within onelf.
Examples of the greater jihad include working hard for a goal, giving up a bad
hahit, getting aneducation, or obeying your parerts whenyou may not wart to.
Continuing the definition, TCI lapsesinto florid prose that invitesquegions about textual
sourcesand scripting:
Another hadth says that Muslims should fulfill jihadwith the heart tongue, ard
hand. Muslims use the heat in their struggle to redst evil. The tongue may

convince others to take up worthy cawes such as funding medcal resarch.
Hands may perform good works and correct wrongs.

Thenit continues

Someimes however, jihad becames a physical struggle. The QurOantells
Muslimsto fight to protectthemslvesfrom those who would do themham or to
right aterrible wrong.

TClI leavesOhose who would do themharmOard Orght a terrible wrongOto the readerOs
imagination. The textbookOschapter summary reads: OMuwlims also have the duty of jihad, or
striving to overcame challengesasthey strive to pleag God.OSince TCI describesjihad asbeing
Ohe struggle against oppression,Ostuderts who hear of repeated Islamic cal's to jihad against
Christians and Jews that include the dedruction of the United Statesand Israel must wonder who
ard whatis atfault.

Other severth-grade textbook definitions of jihad are ambvalent. The Holt volume
definesjihad most accurately among the textbooks reviewed as Ob make an effort, or to struggle.
Jihad refersto the inner struggle peaple go through in their effort to obey God and behave

accading to Islamic ways. Jihad canalso meanthe struggle to deferd the Muslim community, or,
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historically, to convert peagple to Islam. The word has also beentrarslated as holy warQO The
Prertice Hall volume offers a more acepabe and informaive passage desite the unadorned
declaraton of Islamic tolerarce:

The successful spreadof Islam and Muslim rule was based on several factors.

One wasthe decline of the Byzartine and Persanemgpres Y earsof warfare had

left these empiresweakand vulnerabe.

A secand factor in the MuslimsOsucces was the skill of Arab amies

They were expert in the use of soldierson horseback They struck quickly and

with deady forcein harsh desert ervironmerts.
A third facor wasthe energy and religious zeal of Arab warriors. They

fought under the bamer of jihad or Ofoly struggle OlIn Aralic, jihad refers to

striving hardin GodOscawse. Sametimesit mears a personOsnternal struggle to

live by Muslim principles But it canalso meanwagng war to spreadthe Islamic

faith.

Another factor helping the Arals wastheir tolerance for other religions.
A final facor in the MuslimOssucces was the rapid appeal of Islam

itself. Islam off eredfollowersadirect path to God and salvation.

The Holt and Prentice Hall definitions of jihad may be imperfect, yet they provide
essertial definitions that the Glencoe and McDougal Littell severth-grade volumesdo not. These
two latter volumes fail to acknowledge jihad The matrial has simply been deleted This
deliberak omission required edtorial self-censorship at McGraw-Hill, and at Houghton Mifflin,
where edtors had previously whitewashed the definition of jihad in Across the Certuries

After jihad in some textbooks, comeslslamic law, shariah which textbooks spell in a
variety of ways. In their definitions, some textbooks lapse into intertional vagueness. The Holt
severth-grade volume says Islamic law Onakesno distinction betweenreligious beliefs ard daily
life.OThis is absolutely correct but the textbook does not explain what this statemert mears.
Shariah is a ObwOvery differert from the one that Americars undergand. Semration of church
and state is analien concept to most Muslims The struggle against the infidel (jihad) is rootedin
thedogical law (shariah). C8hariQalsets rewards for good behavior and punishmerts for crimesO
the Holt book says. What are Ogod behaviorOarnd OcimegD?The volume does not explain, for

exampde, that apostasy is officially a captal crime. Rerunciation of Islam may be regarded as
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trea®n, not anact of consciernce or personal choice. Nor doesit explain, for examgde, that Saudi
Arahia and Iran today exact the death peralty for homosexuality. It does not point out that
freedom of religion is forbiddenin nations throughout the Muslim world.

OThe primary source of Islamic law is the QurOanRules and precepts that are clearly
stated in the QurOarare not open to debate and must be acceped at face value OJamal J. Elias
says. Ohe system of Islamic law, or ShariOa atempts to requlate all aecs of human life.O

Berrard Lewis concursin several pasages

* In anlslamic state, there is in principle no law other than the shar(i, the Holy
Law of Islam

* Thereis, for examgde, no distinction betweencaron law and civil law, between
the law of the church and the law of the state, crucial in Christian history. There
is only a single law, the shariDaaccepted by Muslims as of divine origin and
requlating all agpects of humanlife: civil, commercial, criminal, constitutional, as
well asmattersmore specifically concerred with religion in the limited, Christian
serse of that word.

* The principal function of the Islamic state and society was to maintain ard
erforcethes rules

* ... theideathat any group of persons, any kind of activities or ary part of
humanllife is in any sense outside the scope of religious law ard jurisdiction is
aliento Muslim thought.’

Any number of importart study points thus cry for attertion. Islamic law doesnot have
much capacity or desdre to promate freedom of religion. It is not OblerartOby nature. The ideaof
Islamic coexistence with other systemsof belief is at odds with foundational beliefs asprescribed
in the Qur@n (a rewvelation) and the Hacdths (commertary on Muhammad. Sharia sanctions
violence against nonbelievers Deviations from ary QurOait declaration may be risky. They may
be judged as violations of the faith and subjectto worldly punishmert. Studerts learnnone of
this. What do they readinstead? The Prentice Hall seventh-grade volume states

Muhammad tawht that there was no differerce between everyday life and

religious life. Living a proper life meart following GodOdaws asreveakdin the

QurOarand the Sunnah. These laws arecol leciedin the Islamic law known asthe
Sharia. Sharia is anArahkic word mearning Ohe way that lead to God.O
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The Sharia was based on the QurOanand Sunnah But those sources
could not cover every situation that might come up. When in doubt, Muslims
turnedto religious scholars Their judgmerts also made up part of the Sharia.

Muhammad himself saw the need for such judgmerts. In an accaunt
from the Hadth, or written record of the Sunnah, Muhammad asked a governor
by whatlaw he would rule. The goverror answered

OQpthe law of the QurOarG®ut if you do not find any directon
theren,Oa%ked the Prqghet Ghen | Wi|J act according to the
Sunnah of the ProphetOwas the reply. @ut if you do not find
directon in the SunnahOhe was askeg again. Ohen | will
exercise my judgmert and act on thatOcane the repy. The
Prophet raised his hands and said: ®Praise beto AllahOO
What does Prertice Hall mean when it says, Muhammad taught that there was no
difference between everyday life ard religious life?ODoesOta tale from the Hadth, which is
sacredcommertary on Muhammaddgrevelation, scripture that ends with the declaration OPraie
be to AllahOcary a decidedy devotional finish? What is the Sunnah? Have Islamic contert
providers prompted the edtors here? Do the tone and diction sugged an elemer of scripting?
History Alive! contains defailed, arcare information on Islamic schools of jurisprudence ard legal
viewpoints that for thirteernryear-olds is conspicuously age-inappropriate. Of shariah and Islamic
law, the volume says:
ShariOahcovers MuslimsOduties toward God. It guides them in their personal
behavior and relationships with others ShariOahpromotes obederce to the
QurOarand repectfor others . . . Islamic law helped Muslimslive by the rules
of the QurOanBy the 19" certury, however, mary Muslim regons had come
under Europeanrule. Wegern codesof law soon repacedthe ShariOalexcept in
maters of family law. Today, most Muslim countries apply only some parts of
Islamic law. But ShariOatcontinuesto develop in regponse to modern ways of
life and its challenges
The lag sentence is ambiguous, and, asin mary other textbooks, such vapid phraszesas
Ocatinuesto develop in regponse to modernways of life and its challengeOsubstitute for insight
and informaton. Same passagesare mearingless. The chapter summary concludes OShriGh, or

Islamic law, helps Muslims live by the teaclings of the Qur@n It includes pracicesof daily life

aswell asthe duty to regect othersOAs in the case of jihad, the Glencoe ard the McDougal
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Littell severth-grade volumesdo not mertion shariah, omitting the topic in acts of deliberae self-
cersorship, fearing Islamist pressure, more eager to awvoid controversy than to complete the
narrafve or teach students.

History textbooks highlight the themeof Islamic tolerance, celebrating what the Prertice
Hall volume ludicrously cals a nulticultural society.OOnce non-Arabs have been conquered,
students learn those societies and civilizations with non-Islamic systems of belief live in a
wonderland of interreigious cooperaion. TCI describes how Oaunique culture flourishedin cities
like Cordoba ard Toledo, where Muslims, Jews, ard Christiars lived together in peaceOln the
McDougal Littell volume, lesson titlesinclude the OMajic of BaghdadOOrhe Glory of Cordoba,O
OAGolden Age in the Eag,00he Legacy of the Muslim Golden AgeOard O\ Golden Age for
Jews.O

The accamparying TeacherOsAnnotated Edition includes a cakectistic set of quedions
ard amswersthatit labels an CEssertial QuegionO:

Q: How did the caliphs who expanded the Muslim Empire treat those they

conguered?

A: They treated them with tolerarce.

Review,

Q: Why were the caliphs tolerart of the pecple they conquered?

A: Becauwse the Qur@ndid not allow Muslimsto force peagple to convertto Islam

At a time when intolerarce marks Islamic cultures worldwide and multiculturalism is a
ruling ideain U.S. schools, these Gvonderland-of-tolerarceOtropes constitute a major contert
distortion. To present IslamOgpag exclusively through the lers of OblerarceOand Gequality,O
indeed as a unique triumph of interreigious harmay, is seriously misleadng. The McDougal
Littell volume broady statts OMulim law recuires that Muslim leacders offer religious

toleraion.O When the Prertice Hall volume proclaims medeval Spain to be a Gnulticultural
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society,Oit illustrates the promiscuous applicaion of the multicultural label by and in school
curriculums
While severth-grade textbooks describe Islam in glowing language, they portray

Christianity in harsh light. Students encounter a startiing contrag. Islamis featured asa model of
interfaith tolerarce; Christiars wage wars of aggression and kill Jews. Islam provides models of
harmay ard civilizaion. Anti-Semitism, the Inquisition, and warsof religion begpot the Christian
recad. Textbooks do not lamen the WegOdoss of control of threesidesof the Medterrareanand
IslamOsubsequert Europeanincursions for nearly a thousand years CharlesMartel is no longer a
legend. The Recanques and the Siege of Viema are no longer landmark everts. In some cages
textbook carebssness with EuropeanhistoryN matched by erthusiasm for non-Wesern historyN

is staggering. To illustrate medeval domedic life in Europe, for examde, TCIOsHistory Alive!
choosesa seventeerth-certury Italian barague painting by Saraen, one that illustratesan obscure
moral allegory of a legendary fifth-certury B.C. Roman king. Compounding the offense, the
textbook labkels the painting a Caravaggio.

The Crusades studerts learnfrom TCI, were Oaterrible ordeal for mary Muslims. An
unknown number of Muslims lost their livesin battles and massacres Crusaders also dedroyed
Muslim property.OTCI is correct to say the Crusades Olegan asa regponse to the threatposed by
the Sejuks.OBut then the book contradicts itself. It describes the Crusades as Oeligious wars
launched against Muslims by European Christians.O When the Sejuks or other Muslim groups
attack Christian pegples kill them, ard take their lands, the process is referred to as OluildingOan
empre. Christian atemps to regore those lands arelabeled asOvolert attacksOor OnassacresOA
passage about the Secand Crusade characterizes Christians as OhvadersON something they would
have deried\ while the Sejuks are simply GnigratingOinto Christianterritories

The treamert of the Crusades by History Alive! is riddled with major and minor errors,
accading to the historian ThomasF. Madden The pope Opomised ertry to heawen to all who

joined the fight.ONot so. The Crusaderswore red crosses the book says. No, only Templarsdid.
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Richard spert the majority of his reign on crusade. Again, incorrect Muslims Oike Europears,
began to adopt a standing army,Othe book states There was no such thing in the Middle Ages
Standing amieswere a product of the severteerth certury. In 1099 Jerusalem wascapured it did
not surrender. OThe victorious crusaders masacred Muslims and Jews throughout the city. The
survivors were sold into slavery,Othe book proclaims. In the eleverth certury enslavement wasa
Muslim custom, not a Christian one. The ChildrenDsCrusade was not a march of Oens of
thousands of peasint childrenOas TCI claims, nor a crusade. It was mace up of adults, mostly
poor. The story about MarsillesmerchartsGselling these peaple into slavery is a story, a tale. No
historianacceps its historicity.

TCIOssuggedion that the European ecanomy developed liquid cagtal, barking, and
taxation on accaunt of the Crusadesis ridiculous, Madden continues It is equally absurd, he points
out, to sugges that monarcts grewin power becaise nobleswere frequertly away on crusade. The
narratve is biaed For example, Saldn is praised for not killing his prisonersin Jerusalemin
1187. What is left out is that Salkdn had plamed to massaae the ertire city, but the deferders
threaened to dedroy the Muslim holy sites unless he ageed to allow the city to peaceflly
surrenderto him.

The McDougal Littell textbook goes one step further than TCI in its revisionism. It
contains a secion titted Ofending Muslim Spain,O forgetting that Muslims encroached upon
Christian territory, and not the other way around.’® QChristiars are trounced and portrayed as
murderersof the Muslim and Jewish peaple,Oone parent complained of History Alive, objecing to
bias The Jews are Qvictimized, persecuied and murdered by the Christians. All the while, Islam
builds greatand grand new emgres hasmary great and wonderful achevemerts in archtecure,
educaton, scierce, geagraphy, matematcs, medcine, literaure, art and music, and ultimately
rulesberevolertly over the Jewish ard Christianpeople O

In recaging the Crusades severth-grade textbooks highlight Christian oppression of the

Jews. Textbooks give the impression of unadulteratd and unrelerting, certurieslong Christian
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anti-Semtism, and they put the subject into the certer of the Middle Ages Thisis not an areaof
history with settled claims and agreamert among historians. Equally authoritative referencesexist
to which historiars and others point for verificaion. But a number of textbook passages
reviewers found, were exaggeraed and disproportionateN and, in places inaccurate. (Mobs of
peasans turned on Jews who would not instartly convert to Christianity. Thousards of Jews
killed themselves and their familiesin order to escape the CrusadersOknivesOsays the Glencoe
text, for example, combining sharp language with disputed fact. The McDougal Littell volume
claims that O&ws who faced persecution in Christian lands flocked to al-Andalus to erjoy this
freedbm.O No, in fact, Jews who migrated (not Ofocked))to Andalusia did so to esape
perscuion in Muslim lands. Sewverth-grade textbooks also focus on arti-Semitism in lessons on
medeval trade and commerce. From the unrelieved picture, a studert or teacker would never
know that few Jews livedin medeval Europe, that Christians and EuropeanJews could interactin
mutual intere$ and even amity, eecially in trade and barking, or that Jews were not doomedto
virulert Christianhatred

History Alive! declaresin bold strokes OThe violernce unleasied by the Crusades cawsed
great suff ering for the Jews. Crusadersin the Holy Land slaughtered Jews as well as Muslims.
Other Jews became slavesO But when, precisely, did this gereral slaughtering and erslaving
occu? The short of it is that this didnOtrealy happen or relies ertirely on slerder, often
contegedsources This passage, ertitled Olmmcton Jews asa Group,Ocontinues

During the First Crusade, European Jews suffered a series of violent

perscuions. As Crusaders crossed northern France and Gemary, some of them

murdered whole communities of Jews. They dedroyed synagogues and holy

books. They looted homes and busineses Same Crusaders tortured Jews to

make themaccep Christianity.

Anti-Semitism, or prejudice against Jews, spread among non-crusacders
as well. Religious prejudice combined with ervy of Jews who had became

prosperaus barkers and tracers. Riots and masacres broke out in a number of
citiesin Europe.
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The point of the Crusades was not to masacae Jews but to confront Islam, which had
conquered Christian lands. The TCI volume, History Alive!, says Maddenin his review, leawes
the impression that killing Jews wasa regular part of crusadng. It wasnot. The killing of Jews
was forbidden by church law, and those who engaged in it were considered criminals. The
Crusadeswerea regonse to jihad and the loss of Christianterritory. The history of the Jews and
arti-Semtism is peripheral to the Crusades There is no doubt that the position of the Jews in
Europe deteriorated sharply from the twelfth certury. Massacresoccurred, and arti-Semitism was
in certain timesand locaions intense. But that is a different story, and the reallt is textbook
distortion.

While Christian belligererce is magified Islamic inequality, subjugation, and
erslavemert get the airbrush. Requiredto cover the status of womenin the Islamic world, history
textbooks find themselvesin amuddle. In afailed effort to cover two troubling subjecsN Islamic
slavery and the subjugation of womerlN very quickly and asone, the Holt severth-grade volume
lapsesinto incohererce:

Before MuhammadDstime mary Arabs owned slaves Although slavery didnOt

disappearamang Muslims, the Qur@n encourages Muslims to free slaves Also,

women in Arahia had few rights. The Qur@n desribes rights of women

including rights to own property, earn money, and get an education. However,

mary Muslim womenhave fewer rights thanmen

The severth-grade Prertice Hall volumeintroducesa secion ertitled OMenand WomerQO
with two paragaphs and a long setoff quotation in bold, not from a documert or highly
auhoritative source but from an extractfrom an othemwise unknown 1990 guide published by the
defunct Middle Eag Editorial Associatesand written by someme namedJohn Sabini:

The QurOarand the Sharia laid out clearroles for men and women Men were

expected to support their families and to represernt them in the world. Women

gereraly stayed at home, although some womenrose to importart positions. In
gereral however, women had fewer rights than men and occuwied an inferior

position. For example, a womanOshare of aninheritance wasonly half that of a
marQs
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Nevertheless, in mary ways Islam improved conditions for women
Before the developmert of Islam, Arakic women had virtually no rights. Under
the Sharia, womenand menhadreligious equality.

O/ Muhammad once said: QAll pecple are equal asthe teet of
acomb. There is no claim of merit of an Arab over a non-Arab,
or of awhite over ablack, or of a male over afery@le. Only God-
fearing peagple will merit a preference with God.ON John Sahni,
Islam, A Primer

Who Sabhni is, what he is trying to convey, and the relationship of the Sabni material to
the text immedately precedng it reman ertirely unclear. Prertice Hall then features a sidebar
that runs for two-thirds of a page in high color with 111 words of text on (asthe book spells it)
hijab, the Islamic veiling of womenN material expressly desgnedto link pag ard present:

PAST: The teachings of Muhammad state that wome[f)sgarmerts should not

atract attertion. The female Muslim custom of hijabN wearing gamerts that

cover the headard bodyN was followed only by upper-class womenduring the

first few hundred yeas of Islam. In the Middle Ages hijab became more

common.

PRESENT: Hijab today ranges from colorful scarves to black robes Some

women wea hijab, and some do not. Many wear hijab to follow Muslim

tradtion. Othersthink it allows them to be judged for themslves and not their

bodies In cerain countries, the govermrmert requireswomento wea hijab. Why

do you think only upper-class womenwor e hijab in the early certuriesof Islam?

This exercise is a total instructional failure. It contains vag misinformaton in a few
words. It makes no sense. There is no subject no connection between pas and preser. It is
vague. It doesnot begn to examine the emational or psychological dimersions of the veil or, for
that mater, why the veil is of ahiding intere¢ in the Wed. How canarny studert or teacker deduce
anarswer to the concluding study quegion?

At the high school level textbooks deal direcly with the status of women in the
contemporary Islamic world. Starting with a misleadng headine, ONomenOsOptions Vary,0
Prertice HallOsThe Modern World states

Conditions for women vary greaty from country to country in the modern
Middle Eag. Womenin most countries have won equality before the law. Some
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womenhave enteredprofessions such aslaw and medcine. In Turkey, Syria, ard

Egypt, mary urban women gave up the tradtion of hejab or wearing the

tradtional Muslim headscarvesard loose-fitting, arkle-length garmers mear to

conceal
On the other hard, religiously conservative Saudi Arabiaand Iran require
womento wea hejab. In Saudi Arabia, womenarenot allowedto drive. In mary

Islamic countries girls are less likely to attend school than boys. This is becaise

of atradtional belief that girls do not needan educaion for their expeciedrole as

wivesarnd mothers Muslim womenhave begun to challenge this belief.

Yesand no, mainly no, asretrogracde cultural forcesin Turkey, Egypt, Iran, and Pakistan
have in recer yearsdiscredted any embrace of Wedern ideasand social practices What does
Oclallenge this beliefOmear? How and to what degree? Textbooks arenot telling the truth if they
fuzz the widegoread gender-based subjugation that marks Islamic societies What doesit meanto
be forbidden by law to drive a car on account of sex? Womenin some Muslim countrieswho do
not conform to strict social norms of gender separaion and housebound seclusion may be
shunned, oppressed, or punished, sometimeswith quas-legal sanction.

Instead of calling attertion to these conditions and convertions, textbooks blur the
subject and as a result make no serse. Glencoe®dModern Times says that On the 19" ard 20"
certuries Muslim scholars began debating womerOsoles Many argued that Muslims needed to
rethink outdated interpretations that narroved the lives of women In nations like Turkey and
Iran, these debates led to an expansion of womerQsrights and freecomsO The text concludes
OThere has been a shift toward more tradtional roles for women This trend is egecially
noticeathe in IranO a gross underdatemert that typifies textbook language designed to
circumvert harsh truths. Textbooks fail to regster any objections to conditions of segegation,
isolation, or erforced gender-based inferiority in the Muslim world that may have its roots in
religion.

Sceial studiestextbooks do not raise the issue of homosexuality in the Muslim world. As

amater of civil liberties freecom, and due process, the subjectisillustrative, contraging Islamic

culture with one agect of Wedernmoderrity. Most high school studerts arenot so shelteredthat
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the subject needs to reman off-limits. The gruesome videorecaded 2005 execution of two
Iranian teeragers Mahmoud Asgari and Ayaz Marhoni, put to deat for homosexual acts, is
widely available on the Weband might chill the heartof every U.S. progressive, educaor or not.
Classroom silence about this kind of punishmert, cruelty, and intolerarce involvesan elemert of
cowardce. GDne of the most disgracefu developmerts of our timeis that mary Wesern authors
and intellectuals who pride themslveson being liberals have effectively alignedthemslveswith
anoutrageausly illiberalmovemert,Othe cultural critic Bruce Bawer hasasserted '

Textbooks mertion Islamic slavery only obliquely, aswith the janissary soldiers or not at
all. Enslaved Africars and Slavs were trarsported to Muslim lands from the eighth certury on.
Slaveswere accumulated through congueg, tribute, and sale. In contrag to slavery in the Wedern
Hemisphereg Islamic slavery did not have a racial dimension and davescould and did achlieve a
variety of social stations, some of them of considerable power. Muslim enslavemert wert on
from the Balkans to Africa and Certral Asia, and the edimated fourteen million slaves taken
cagive by Muslim rulers all over the world was a larger population than the eleven million
Africars exportedto the New World before 1850.

In the holy cities of Meca and Medina, in the late nineteerth certury, an esimated
twenty-five thousand slaveswere traded amually. Vegigesof Islamic slavery pergst worldwide.
Degpite the QurOait virtue of marumission, Islam Oaceped slavery,Osays the Columbia History
of the World. Orhis institution left its mark on Islamic society more than in the WegN
ecaomically, through the profitabe slave trade, socially, through the institution of concubinage
and the harem, and politically, asindividual slaves gained power as favorites bodyguards, and
rulers&? Islamic scripture and doctrine do not condemnslavery or subjection.

If slavery loomslarge in IslamOsistory, textbooks should highlight it asthey do slavery
in the Wedgern Hemisphere after 1500. World history textbooks de<cribe in agonizing detail the
export of slaves from Africa to North America, the Caribbean and Brazil, and the history of

slavery in the New World; slavery in the far-flung Islamic world on several continerts over the
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course of a millemium gets the airbrush. This glaring imbalance reflects a prevailing edtorial
mind-set that is often more sersitive to Ocltural differencegDthan to accurate but disturbing

pergecivesthat might elicit the proteds of Islamist activists and watchdogs.

ISLAM, TERRORISM AND GLOBAL SECURITY

Temorism

The labels OerrorismOand OerraristOare vague but pejorative. They aretemms that are affi xed to
violence aimedat civiliars or civil secuity and direced against a regme. Whether a nation can
fight a Qvar against terrorismOis an open quedion, but politically the United Statesis stuck with
the phrase. Terrorist groups do not describe themslves as terrarists. They see themselves as
freecom fighters guerrillas paramilitaries or as OmatyrsOcarnjing out GodOswill. Orgarized
terrarism requirescover, arms and money. Terraists operae without a traditional military force.

Thes would seem to be essertial starting points for any textbook discussion of what
terrarism is. But the certral point that high school world history textbooks try to make is that
terrarism comes in mary forms. Worldwide, in Ireland, Japan ltaly, among the Bagjues the
Tamil Tigersof Sri Larka, and Shining Path of Pery studerts learnfrom The Modern World,
terrarists threatn different societies This is not helpful for studerts trying to gragp the
geapolitical desgn of the twenty-first certury, sinceintranational and often nonreligious forms of
terrarism differ fromN they do not correpond toN Islamic jihad, someting that is trarsnational
in scope and that occurs on a global scale. History textbooks would do better to explain how
Shining Pah or the Irish Republican Army is differert from jihad

In a section titled “Modern Terrorism,” Modern Times features a short, none-too-
illustrative quotation from an eyewitness of carnage at the 2002 bombings of tourists in Bali,

Indonesia, providing the entire contextual backup with the following text:
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In the deadly Bali bombings, 200 people died. Similar events have filled news
reports in recent years. What is it that terrorists of recent decades want? Some are
militant nationalists who want to create their own state or expand national
territory. The goal of the Irish Republican Army (IRA), for example, is to unite
Northern Ireland, which is now governed by Great Britain, with the Irish
Republic. Since the 1970s, thousands of people have died at the hands of IRA
terrorists.

Other terrorists work for one nation to undermine the government of
another. This kind of terrorism is called state-sponsored terrorism Militant
governments in Iraq, Iran, Syria, Libya, and North Korea have sponsored terrorist
acts. There are also states that secretly finance, train, or hide terrorists.

Modern Times fails to identify what complaints gave rise to this incidence of Islamic
terrorism. If Modern Timesis going to focus on Balinese terrorism, it needs to explain that a
relatively small number of Indonesian Islamists want to overthrow the current Muslim regime,
turn Indonesia into an Islamic state, and terrify Australia. As it stands, this passage adds up to
nothing. It is a poor choice for a defining example of Islamic terrorism. The 1997 massacre of
tourists in Egypt or 2004 massacre of Beslan schoolchildren by jihadi are better study examples
of Islamic terrorism directed at innocent civilians.

Having made a valuable point about state-sponsored terrorism, Glencoe’s Modern Times
broadens the subject, switching to a new section entitled “Islamic Militants: A Clash of Cultures.”
“Terrorist acts became more frequent in the later twentieth century,” the text begins, abandoning
the stated subject from the start. “Acts of terror have become a regular aspect of modern society
around the globe.” Then the book continues:

Terrorism has been practiced since ancient times. In the modern period, one

example occurred in Russia in the late 1800s, when radical reformers bombed

trains or assassinated officials to fight the czar’s repression.

The causes of recent world terrorism are complex. Some analysts say this
terrorism is rooted in the clash of modern and Islamic cultures. They argue that
because many states in the former Ottoman Empire did not modernize along
Western lines, Muslims have not accommodated their religious beliefs to the
modern world. Other analysts note that the Christians and Muslims have viewed
each other with hostility since at least the time of the Crusades. Others suggest
that poverty and ignorance lie at the root of the problem—extremists find it easy

to stir up resentment against wealthy Western societies. Finally, some say
terrorism would be rare if the Israeli-Palestinian conflict could be solved.
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The reference to “recent world terrorism” —editors do not want to label it “Islamic
terrorism” —lists views outsourced to unnamed “analysts,” letting Modern Times's editors off the
hook. The text never clarifies what it means when it says, “Muslims have not accommodated their
religious beliefs to the modern world.” The idea that “poverty and ignorance lie at the root of the
problem” sounds plausible but is not true. Terrorists are rarely poor or ignorant. Who really
believes that terrorism would go away if the Israeli-Palestinian conflict were resolved? Who
pretends that this resolution is an immediate possibility?

Neither Prentice Hall’s The Modern World nor Glencoe’s Modern Times explains that
Islamic terrorism is a worldwide event or that jihad is vivid reality in Africa (Algeria, Nigeria,
Sudan, Egypt), the Middle East (Palestine, Lebanon, Israel, Syria, Iraq, Iran, the Caucasus), and
Asia (Pakistan, Afghanistan, Kashmir, Indonesia), with terrorism a fact of life in the Balkans and
Europe and in the United States: it’s quite a list, and global. It would help if textbooks explained
that Islamic fundamentalists see jihad as a sacred struggle against occupiers (Russia, the United
States, India, Israel) and apostates (Saudi Arabia, Pakistan). It would be correct for textbooks to
emphasize that plenty of jihadi exist worldwide, that their zeal is religion based, and that religious
fundamentalism is mainstream, not peripheral, to the Muslim faith.

In the section entitled “Modern Terrorism,” Modern Times insists, “Most Muslims
around the world do not share this vision nor do they agree with the use of terrorism.” The
Modern World says, “The Islamist movement appeals to many Muslims. Some have used
violence to pursue their goals. However, many Muslims oppose the extremism of the Islamists.”
U.S. histories may say, as, for example, does Glencoe’s American Vision, “Although the vast
majority of Muslims believe terrorism is contrary to their faith, militants began using terrorism to
achieve their goals.” Such statements demand qualification, given the many strands of Islamic
revivalism, some of them highly toxic. For students and teachers to be told otherwise is
dangerous wishful thinking. Although some Muslims —mostly Western-educated Muslim elites —

vocally oppose violence, in many Muslim countries—including Saudi Arabia, Iran, and
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Pakistan—wide and vocal support for extremist groups is unremitting. The fact is, remarkable
silence and qualified condemnation of Islamic illiberalities prevail throughout the Muslim world,
on account of fear or assent.

Modern Times asserts, “TV has encouraged global terrorism to some extent because
terrorists know that newscasts create instant publicity.” The text leaves to the imagination the
identity of the terrorists. “TV images of American jetliners flying into the World Trade Center in
New York City in 2001, for example, created immediate awareness of the goals of Islamic
fundamentalist militants,” it adds. This is also incorrect and misleading. This explanation points
away from, not toward, the root causes of radical Islam. Television does not encourage violence.
What encourages Islamic terrorism is something different: religion-fueled zeal to sow fear and
insecurity among infidels, destabilize non-Islamic governments, and expand control of non-
Muslim territories.

In a unit called “Terrorism Threatens Global Security,” The Modern World ascribes
Middle East terrorism to Western colonial domination and the creation of Israel, giving no hint of
the role of Islamic fundamentalism itself as a leading edge of contemporary events:

The use of violence, especially against civilians, by groups of extremists—

sometimes sponsored by governments that protect and fund them—to achieve

political goals is called terrorism. . .. Increasingly, the Middle East has become

a training ground and source for terrorism. One historical reason for this has been

Western colonial domination in the region. The establishment of the state of

Israel in 1948 helped focus anti-Western resentment among many Arabs.

This too-fast, facile explanation of “colonial domination” and Israel does not convey that
religion is a driving force of almost all Middle Eastern violence or try to explain why this is so.
The Modern World does acknowledge the uneasy relationship between Islamic fundamentalists
and their governments:

Many governments have been heavily influenced by Islamic fundamentalism,

including Iran and Saudi Arabia. Both of these nations have provided financial
support for terrorist organizations. In other nations, such as Libya, Algeria,
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Egypt, and Turkey, Islamic fundamentalist groups have used violence in an

attempt to gain power and take over the government.

In fact, the politics of each of these countries could provide an illustrative case study in
the textbooks. The ongoing tension between secular government and Islamic religious factions

throughout the Muslim world demands amplification.

Islamic Fundamentalism

What do world history textbooks say about terrorism and its connections to Islamic faith?
Prentice Hall’s The Modern World mentions the Wahhabi sect of Islam, describing Wahhabi as
“strict” but otherwise failing to explain what it is, what it wants, or how it has become a global
force inside and outside the Arab world. “Islamic fundamentalism™ is mentioned but in many
different places and passages; because the concept is never explained, it is hard to discern any
core idea or threat. The Modern World says:

Islamic fundamentalism refers to the religious belief that society should be

governed by Islamic law. A historical precedent for it was the Arab nationalism

that helped nations in the Middle East come together after a history of European

colonialism. This nationalism was strengthened by the creation of Israel as well

as by a backlash against the presence of foreign powers in the oil-rich region.

Socially, Islamic fundamentalism was encouraged by a lack of basic resources in

many Arab nations. Islamic fundamentalists found it easy to make Israel or

Western nations scapegoats for their problems. In the past few decades, terrorist

attacks have increased against these scapegoats.

This is a difficult passage to unpack. While it makes some solid points, it is headed in
different directions, makes questionable claims, and traffics in puzzling generalities such as
“Islamic fundamentalists found it easy to make Israel or Western nations scapegoats for their

problems. In the past few decades, terrorist attacks have increased against these scapegoats.”

Scapegoat is a problem word to begin with. The declaration that “a historical precedent for
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[Islamic terrorism] was the Arab nationalism that helped nations in the Middle East come
together after a history of European colonialism” is simplistic.

Textbooks present Western economic interest in Middle Eastern oil as a central cause of
militant Islamic fundamentalism. In the passage that follows, The Modern World tries to convey
an immense amount of information in a few words. The one-paragraph overview is so vague that
it is meaningless. The statement that “Muslim Middle Easterners have disagreed over the role of
Islam in a modern economy” simply fails to convey the reality of the matter. The passage moves
so quickly and is so mixed that the book cannot claim that it has done anything more than
mention a few key facts. Some of them, focused on the 1970s, seem out of date, providing

striking examples of poorly integrated background material:

Parts of the Middle East sit atop the world’s largest oil and gas reserves. Oil-rich
nations have prospered, but other Middle Eastern nations have struggled
economically. Meanwhile, Muslim Middle Easterners have disagreed over the
role of Islam in a modern economy.

Supplying the World with Oil Because the Middle East commands vital
oil resources, it has strategic importance to the United States and other powers.
Nations with large oil reserves are Saudi Arabia, Iran, Iraq, Kuwait, and the Arab
Emirates (UAE). These nations are all members of the Organization of the
Petroleum Exporting Countries (OPEC) [sic], founded in 1960. In 1973, OPEC’s
Arab members blocked oil shipments to the United States to protest U.S. support
for Israel. This oil embargo contributed to a worldwide recession. Since the
1970s, OPEC has focused on regulating the price of oil rather than on taking
political stands.

Modern Timeslinks oil to Islamic fundamentalism, then fails to explain what a “vision of

what a pure Islamic society should be.”

The oil business soon increased Middle Eastern contact with the West. Some
Muslims began to fear that this contact would weaken their religion and their
way of life. Some Muslims began organizing movements to overthrow their pro-
Western governments. Muslims who support these movements are called
fundamentalist militants. They promote their own vision of what a pure Islamic
society should be.
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Modern Timesalso suggests the United States is paying a price for past alliances with

Middle Eastern potentates and financial elites:

Many terrorist attacks since World War II have been carried out by Middle
Eastern groups against Western countries. One reason Middle Eastern terrorists
have targeted Americans can be traced to developments in the 1900s. As oil
became important to the American economy in the 1920s, the United States
invested heavily in the Middle East oil industry. This industry brought great
wealth to the ruling families in some Middle Eastern kingdoms, but most
ordinary citizens remained poor. Some became angry at the United States for
supporting the wealthy kingdoms and families.

Both Prentice Hall’s The Modern World and Glencoe’s Modern Timestry to address the
tension between Islam and modernity, a topic essential to understanding a clash of values and
cultures going on worldwide. In a section called “Islam Confronts Modernization,” The Modemn
World states:

Some Middle Eastern nations adopted Western forms of secular, or nonreligious,

government and law, keeping religion and government separate. Many Middle

Eastern leaders also adopted Western economic models in a quest for progress. In

the growing cities, people wore Western-style clothing, watched American

television programs, and bought foreign products. Yet life improved very little

for many people.

The notice of television programs in this passage contradicts the final statement, at least
from the perspective that popular access to electrical power—televisions, refrigerators, lighting,
computers—reflects a revolutionary break with Middle Eastern economic history and the past.
The text identifies an Islamic “return to Sharia” but frames the issue so vaguely that it is
instructionally meaningless:

By the 1970s, some Muslim leaders were calling for a return to Sharia, or Islamic

law. These conservative reformers, often called Islamists, blame social and

economic ills on the following of Western models. Islamists argue that a renewed
commitment to Islamic doctrine is the only way to solve the region’s problems.
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What are these “Western models”? What is “renewed commitment to Islamic doctrine”?
The language is constructed so broadly that any genuine insight for students or instructors is
impossible; once again, the textbooks sidestep the reality of the matter. At the bottom of the same
page, in a confusing graphic called Qlslam and the Modern World” that the editors label an

“infograph,” The Modern World adds:

Like other religions, Islam faces the challenge of adapting its traditions to a
changing modern world. While religious traditions remain important to Muslims,
Western culture has gained influence. Traditionally, in Islamic countries women
are not expected to read or write. Today, Muslim women are pursuing educations
and new career opportunities. While Islamists call for a return to tradition, many
Muslims embrace a mixture of traditional and modern ways.

At the very least, textbooks owe it to their users to then specify which Islamic countries
allow women to pursue literacy, vote in elections, drive a car, go to college, or have a “career” —
and which do not. The tinny phrase “career opportunities” aside, it is revealing that this passage
uses the word tradition or a variation of it five times but never gives readers the slightest idea of
what these “traditions” are or what “return to tradition” actually means. Modern Times first
declares awkwardly that few Muslims are extremists, then segues incoherently into the status of

women in modern Islamic societies:

Because militants have received so much media attention, some believed that
most Muslims were extremists. They are in a minority, however, especially in
their view toward women. In the early 1900s, many Middle Eastern women had
few rights. This situation had existed for centuries, but it was not seen in the
earliest Islamic societies. In Muhammad’s time, Muslim women had extensive
political and social rights. Restrictions on women came later.

In the nineteenth and twentieth centuries, Muslim scholars began
debating women’s roles. Many argued that Muslims needed to rethink outdated
interpretations that narrowed the lives of women. In nations like Turkey and Iran,
these debates led to an expansion of women’s rights and freedoms.

This trend continued, especially in urban areas of many Islamic societies,
until the 1970s. Since that time, however, there has been a shift toward more
traditional roles for women. This trend was especially noticeable in Iran.
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Once again, a textbook seems obliged to remind student readers that few Muslims are
extremists and that Islamic militancy is a fringe element in the religion, a declaration that is open

to question and at the least requires qualification.

Septenber 11

September 11, 2001, is a landmark moment in contemporary U.S. history and in the history of
contemporary geopolitics. Here is the entire discussion in Prentice Hall’s The Modern World:

On the morning of September 11, 2001, teams of terrorists hijacked four

airplanes on the East Coast. Passengers challenged the hijackers on one flight,

which they crashed on the way to its target. But one plane plunged into the

Pentagon in Virginia, and two others slammed into the twin towers of the World

Trade Center in New York. More than 2,500 people were killed in the attacks.

The flatness and brevity of this passage are dismaying. In terms of content, so much is
left unanswered. Who were the teams of terrorists and what did they want to do? What were their
political ends? Since The Modern World avoids any hint of the connection between this unnamed
terrorism and jihad, why September 11 happened is hard to understand. Glencoe’s Modern Times
summarizes September 11 with more detail and insight. But here too terrorism goes unlabeled
and unexplained:

The attacks on the World Trade Center and the Pentagon were acts of terrorism.

Terrorism is the use of violence by nongovernmental groups against civilians to

achieve a political goal. Terrorist acts are intended to instill fear in people and to

frighten their governments into changing their policies. The terrorist attacks on

September 11, 2001, killed all 266 passengers and crewmembers on the four

hijacked planes. Another 125 people died in the Pentagon. In New York City,

nearly 3,000 people died. More Americans were killed in the attacks than died at

Pearl Harbor or on D-Day in World War II.

The context of Islamic terrorism is likewise hard to discern in U.S. history textbooks,

even though the September 11 narratives are fuller and the examination of U.S. foreign policy

less superficial than in world history textbooks. McDougal Littell’s The Americans says:
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On the morning of September 11, 2001, two airlines crashed into the twin towers
of the World Trade Center in New York City and a third smashed into a section
of the Pentagon near Washington, D.C. A fourth airliner crashed in a field in the
Pennsylvania countryside. Nineteen Arab terrorists had hijacked the four planes
and then used them as missiles in an attempt to destroy predetermined targets.
The first three planes hit their targets. In the fourth plane, passengers fought the
hijackers and the plane went down short of its target.

Explosions and raging fire severely weakened the twin towers. Within
two hours of the attacks, both skyscrapers had tumbled to the ground. One wing
of the Pentagon was extensively damaged. About 3,000 people were killed in the
attacks. They included all the passengers on the four planes, workers and visitors
in the World Trade Center and Pentagon, and about 300 firefighters and 40 police
officers who rushed into the twin towers to rescue people. The attacks of
September 11 were the most destructive acts of terrorism in modern history.

This description of September 11 is sharply drawn, on its face more informative than the

texts of competing textbooks, but the book goes on to say:

The reasons for terrorist attacks vary. Traditional motives include gaining
independence, expelling foreigners, or changing society. These reasons often
give rise to domestic terrorism—yviolence used by people to change the policies
of their own government or to overthrow their government.

In the late 20" century, another type of terrorism began to emerge.
Terrorists who carried out this type of terrorism wanted to achieve political ends
or destroy what they considered to be the forces of evil. They attacked targets not
just in their own country, but anywhere in the world. These terrorists were
willing to use any type of weapon to kill their enemy. They were even willing to
die to ensure the success of their attacks.

While the language and explanations in The Americans are more illuminating than those
in high school world histories, what the textbook says is also artful in what it avoids. A student
will be hard pressed to identify religion and, more specifically, radical Islam as the enemy and
source of the terrorist attacks. Is the textbook losing sight of that fact? Where does the finger
point? Who and what are “the forces of evil”? Why do these vaguely described terrorists consider
them so? In this case what does “changing society” mean? No student can possibly deduce from

this passage the nature of the Islamic complaints, who the new terrorists might actually be, or

what they want to do.
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Prentice Hall’s America: Pathways to the Presert, a well-regarded high school history

textbook, says:

On September 11, 2001, Americans reacted with horror when terrorists struck at
targets in New York City and just outside Washington, D.C. Using hijacked
commercial airlines as their weapons, the terrorists crashed into both towers of
New York’s World Trade Center and plowed into part of the Pentagon. A fourth
plane crashed in a field near Pittsburgh, Pennsylvania. A total of 266 passengers
and crew on the four planes lost their lives.

The attack on the Pentagon took place less than an hour after the first
plane hit New York. Damage was contained to a newly renovated section of the
building, but fires raged for hours, preventing emergency workers from entering
the wreckage. More than 180 people in the Pentagon were killed.™

Pathways to the Present continues, giving additional detail and introducing Osama bin

Laden and Al Qaeda as “Muslim extremists”:

In New York, the impact of the fully fueled jets caused both towers to burst into
flames. Debris rained down on employees evacuating the buildings and on
emergency workers rushing to respond to the scene. The fires led to the
catastrophic collapse of both 110-story buildings as well as other buildings in the
World Trade Center complex. Emergency workers battled fires and began a
search-and-rescue operation. Tragically, the speedy response to the disaster led to
the deaths of hundreds of firefighters and police officers who were in and around
the buildings when they collapsed. The number of people missing and presumed
dead after the assault was estimated to be 2,800.

Law-enforcement agencies immediately began an intensive investigation.
Countries around the world pledged to support efforts to hunt down the criminals
responsible for the attacks. Within days, government officials named Osama bin
Laden, a wealthy Saudi dissident, as “a prime suspect” for masterminding the
plot. Bin Laden, the head of a terrorist network of Muslim extremists known as
Al Qaeda, was believed to be hiding in Afghanistan.

Glencoe’s standard high school U.S. history textbook, American Vision, adds a passage
titled “Middle East Terrorism” that explains conflict between Islam and the United States and
West as a function of oil, Western ideas, and Israel. It begins, “Although there have been many
acts of terrorism in American history, most terrorist attacks on Americans since World War II

have been carried out by Middle Eastern groups. The reason Middle Eastern terrorists have

targeted Americans can be traced back to events early in the twentieth century.” American Vision,
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as do other textbooks, points to poverty and cultural imperialism as root causes of Islamic
terrorism. To reiterate, it concludes with the standard textbook disclaimer, highlighting the word
contrary:

The rise of the oil industry increased the Middle East’s contact with Western

society. As Western ideas spread through the region, many Muslims—followers

of the region’s dominant religion—feared that their traditional values and beliefs

were being weakened. New movements arose calling for a strict interpretation of

the Quran—the Muslim holy book—and a return to traditional Muslim religious

laws.

These Muslim movements wanted to overthrow pro-Western
governments in the Middle East and create a pure Islamic society. Muslims who

support these movements are referred to as fundamentalist militants. Although

the vast majority of Muslims believe terrorism is contrary to their faith, militants

began using terrorism to achieve their goals.

What are these “traditional values and beliefs”? What does “calling for a strict
interpretation of the Quran” mean? What is a “pure Islamic society”?

High school world history textbooks, which focus on world history since 1945, cannot
ignore terrorism or the Middle East. The Modern World explains the rise of Al Qaeda and Osama
bin Laden in lucid prose. “Bin Laden had helped the warlords of Afghanistan drive the Soviets
out of their country in the 1980s. In the 1990s, he mobilized al Qaeda to expel American business
interests from his own country, Saudi Arabia,” the textbook says in clear language. “By the new
millennium, he was providing aid, training, or money to scattered terrorist groups from Morocco
to Indonesia.” Modern Times describes bin Laden as believing that “Western ideas had
contaminated Muslim societies.” What ideas are those? What does contaminated mean? Bin
Laden “dedicated himself to driving Westerners out of countries with a largely Muslim
population.” What countries? Saudi Arabia? The textbook does not mention bin Laden’s agenda
to destroy the United States and Israel, nor does it explain his essential complaint against Saudi

Arabia’s alliance with the infidel. It says: “Bin Laden called on Muslims to kill Americans.” Such

a declaration requires real amplification. Why did bin Laden call on Muslims to kill Americans?
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Israel and the Middle East

In covering the Middle East since World War II, history textbooks cannot ignore Israel. Its past
and future are intertwined regionally with Islam, a religion with elements that are resolutely
hostile to its existence and people. Religious tensions in the Middle East since the creation of
Israel in 1947 are unresolved. They are at the center of the most significant and intractable
geopolitical confrontation in the world today. Editors try to be evenhanded, with mixed results.

In The Modern World a chapter called “The Modern Middle East” is badly organized. It
tries to cover an immense amount of information, starting with a weakly titled section called
“Diversity Brings Challenges.” The text begins inexplicably, almost deceptively, with a section
called “Kurds Seek Freedom” before it switches topics, without any logic or bridge, to the
foundation of Israel —covered in three paragraphs. The chapter then moves on to equally brief
coverage of Middle Eastern oil, Islam and modernization, and the status of women in Islamic
nations today.

Some reviewers for this report believed that The Modermn World showed bias against
Israel, when the textbook said, “However, the Arab-Israeli conflicts of 1948 forced 700,000
Palestinian Arabs from their homes in Israeli territory. The UN set up camps in neighboring areas
to house Palestinian refugees. Generations of Palestinians grew up bitter about the loss of their
homes. The conflict between the Israelis and Palestinians continues today.” An equivalent
number of Jews were expelled from Arab countries during the same period, they point out.
Textbooks do not explain that Israelis did not expel Palestinians in 1947 or that refugees
remained refugees on account of Israel’s Arab neighbors. The Modern World states in a later
passage, “Israel’s government took land from Palestinians and helped Jewish settlers build homes
in the occupied territories, displacing more Palestinians.” Some reviewers objected to repeated
use of the word “occupied” in The Modern World and in Modern Times as well as to loaded

words such as “forced” and “displaced.” Textbooks talk about “fighting” in a neutral way rather
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than emphasizing decades of repeated Arab attacks on Israel. They fail to note that the Palestine
Liberation Organization does not simply want a Palestinian state. Its intent is to destroy Israel.

The Modemn World features a detailed two-page review of “The Israeli-Palestinian
Conflict” with more impressive results. Modern Times provides a two-page set of sources and
document-based questions, using three well-chosen extracts that are long enough to make sense.
The first comes from the Jewish claim to Palestine from the May 1948 proclamation of the state;
the second from an Arab claim to Israel from the 1968 charter of the Palestine Liberation
Organization; and the third comes from 2002 commentary by Ariel Sharon, then prime minister
of Israel, in the New Yark Times Together they add up to an instructionally effective, document-
based exercise the level of which is rarely seen in standard high school textbooks.

Some reviewers thought The Modern World and Modern Times contain a pro-Arab
subtext and place blame on Israel for Middle East conflict. Other reviewers suggested that
textbook editors deliberately avoid criticism of Israel and avoid widely circulated counterviews
about U.S. foreign policy, quoting Robert Kagan’s observation that “critics from World War I
onward warned that American support for a Jewish state would produce unending war, severely
damage America’s otherwise amicable relations with the Muslim world, and after the discovery
of massive deposits of Middle Eastern oil in the 1930s, endanger access to this vital
commodity.”"*

In one American history textbook the treatment of Israel and the Middle East since 1945
puts the situation into perspective as to U.S. world policy and interests. Glencoe’s American
Vision states:

American support of Israel also angered many in the Middle East. In 1947 the

UN divided British-controlled Palestine into two territories to provide a home for

Jews. One part became Israel. The other part was to become a Palestinian state,

but fighting between Israel and the Arab states in 1948 left this territory under the

control of Israel, Jordan, and Egypt.

The Palestinians wanted their own nation. In the 1950s, they began

staging guerrilla raids and terrorist attacks against Israel. Since the United States
gave military and economic aid to Israel, it became the target of Muslim hostility.
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In the 1970s several Middle Eastern nations realized they could fight Israel and

the United States by providing terrorist groups with money, weapons, and

training. When a government secretly supports terrorism, this is called state-

sponsored terrorism. The governments of Libya, Iraq, and Iran have all sponsored
terrorism.

Textbooks are evasive about Islamic terrorism as an immediate threat to Israel. In its
explanation of Hezbollah, Prentice Hall’s The Modern World does not explain that Hezbollah
means Party of God or that it is a guerrilla army with Shiite roots, financed by Iran. The book
does not say that Hezbollah seeks to destroy Israel. It fails to note that hostile Shiite forces from
Iran and Syria are behind the “party.” Instead it says, “The Lebanese political party Hezbollah
formed after Israel invaded Lebanon. Originally its goal was to oust Israel from Lebanon and
assert Lebanese power. It remains a strong party today. In recent years, however, factions of
Hezbollah have increasingly been suspected of using terrorist tactics to attain its goals.”

World and U.S. history textbooks need to summarize U.S. policy in the Middle East and
outline the war against Iraq, delineating what elements of policy and war are related to Islamic
fundamentalism and what elements are not. In a brief passage that telescopes the subject, Prentice
Hall’s The Modern World says:

President Bush asked Congress to declare war on Iraq, arguing that Saddam was

secretly producing WMDs. The war was bitterly debated among Americans and

around the world, because no WMDs were found. However, most in the global

community welcomed the holding of free democratic elections in Iraq in early

2005, hoping that a democratic Iraq might positively influence the largely

authoritarian Middle East.

The text and lesson would have been clearer if the textbook had pointed out that the
prospect of Iraqi WMDs alarmed international intelligence agencies and most members of
Congress as much as the president. Mentioning the failure to find WMDs and the U.S. pursuit of

war demands much more narrative and detail. Bringing up 2005 elections and hopes for a

democratic Iraq makes the passage even more confusing.
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Glencoe’s Modern Timesgives a fuller picture of what WMDs are and the lead-up to the
war, but the section loses coherence entirely when it folds events in 2003 and 2004 into copy
from earlier editions, events on which the editors had no perspective and that seem entirely dated
now, for example, the name Iyad Allawi featured in bold type, and a concluding paragraph that
says with risible understatement:

Some Iraqi citizens seemed willing to support their new government, but a

difficult road lay ahead. First the new government must succeed in keeping order

and rebuilding the country’s infrastructure. An even greater challenge was to

create a national consensus among groups that disagreed about the role of

religion in society and the kinds of government they would accept.

Textbooks that cover geopolitics today have an obligation to convey the life-and-death
issue of nuclear terrorism and the destructive ambitions of Islamic militants. Fissile material is
loosely or secretly held throughout Central Asia. Pakistan already has obtained the atomic bomb;
radical Islamists in Pakistan want control of these weapons. Iran and other countries actively seek
nuclear weaponry. The technology to build and explode an atomic bomb is widely known to
radical Islamic scientists. Islamic militants worldwide are trying to obtain or construct a nuclear
or radiological weapon. The advantage of a radiological bomb is the ability to explode it easily.
Americans and Europeans are ambivalent about the use of nuclear weapons in the past and fearful
of their use in the future. Islamic militants are not. Al Qaeda seeks to accomplish a nuclear attack
on U.S. soil. “They are not in a hurry. Time is on their side,” the Pakistani nuclear physicist
Pervez Hoodbhoy warned in 2005."

U.S. history textbooks are considerably more detailed about what has happened in Iraq
than are world histories, although they too hedge nuclear terrorism and underplay the significance
of never-found weapons of mass destruction in Iraq. In a serious two-page account of U.S.
intervention and war in Iraq, one that includes a clear timeline of Saddam Hussein’s regime, for

example, The Americans repeatedly displays detail, detachment, and balance. In late 2004
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weapons of mass destruction “had not been found,” the book says, reflecting its press date but

adds that, despite this, George W. Bush was reelected president.

CONCLUSIONS

Although some bright spots can be found among textbook lessons, serious omissions and
misrepresentations in Islam-related chapters are apparent, and not in just one or two textbooks. To
understand how this happened, it is important to take into account the system that oversees the
textbook adoption process. State departments of education are usually eager to quiet the unquiet.
Boards of education may take sides on content for political reasons. The system encourages
pressure groups to do what they do. For simple economic reasons, not on account of ideology,
publishers allow partisan participation in editing and writing. Editors make changes in response to
detailed lists and objections submitted by recognized religious and nonreligious lobbies. Local
panels want to minimize friction. Whether the subject is abstinence or Islam, religion-based
groups are easily upset when textbooks don’t go their way.

Flexibility of taste and, on matters of content, an element of nihilism are essentials for
textbook publishing executives and editors. Top editors—who in the case of social studies
publishing are indistinguishable from marketing executives—make a business of appeasing
pressure groups. Islamic activists, some with no academic credentials or background, are listed as
academic reviewers in major textbooks from several companies and imprints. The Council on
Islamic Education and other Islamic education organizations are secretive and easily agitated.
Their links and consulting activities with publishers raise unanswered questions and merit further
scrutiny.

The contest over textbook content increasingly pits evidence-based scholarship against
political partisanship, and the victory of scholarship is far from assured. One stratum of U.S.

thought—one that is influential in school publishing today —resists ugly facts about Islam that
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involve violations of liberal ideals and dangers to international security. To worry about Islamic
revivalism or to object to a controlling Islamic “voice” in the nation’s history textbooks, no
matter the reason or argument, violates multicultural convention and is thus politically risky.
Epithets such as “Islamophobia” deaden the debate.

Ready-made political movements, especially those on campus, allow Islamist
organizations and allied scholars to game textbook content. Islamists use the rhetoric of diversity,
rights, tolerance, and democracy to conduct a cultural struggle over history textbook content to
their advantage. In 2008, the Council on Islamic Education, trading on its influence with textbook
publishers, opened a website for the entirely spectral Institute for Religion and Civic Values. It
offered “consulting, training and resources pertaining to issues of religion, identity, freedom, and
pluralism to policymakers, educators, the media, organizations and communities, in order to
strengthen civil society.” In the case of Islamic activism, theological aims are often concealed in
familiar, appealing civic language.

Few publishers or editors understand history textbooks for what they are: instruments of
civic education that have among their responsibilities the obligation to alert the young to threats
to American ideals and security. Editors mistakenly depend on highly biased sources for
trustworthy, impartial information about Islam, a subject about which they probably know little or
nothing. Admittedly, the gulf of opinion in today’s Islamic and Middle East studies is hard to

bridge.
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Islam-related content has expanded in world history textbooks. This in itself is not a
problem and, in fact, could have been a gain. But it is not. Reverential treatment of Islamic
history is accompanied by lost reverence for—or even interest in— Western achievement and

influence. Europeans and Americans respond to religion-based cultural differences with “what is
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variously known as multiculturalism and political correctness,” Bernard Lewis observed in 2007.
“In the Muslim world there are no such inhibitions. They are very conscious of their identity.
They know who they are and what they are and what they want, a quality which we seem to have
lost to a very large extent. This is a source of strength in the one, of weakness in the other.”*®

This review finds:

* Many political and religious groups try to use the textbook process to their advantage,
but the deficiencies in Islam-related lessons are uniquely disturbing. History textbooks present an
incomplete and confected view of Islam that misrepresents its foundations and challenges to
international security.

* Misinformation and bias about Islam are more pronounced in junior high school
textbooks than high school textbooks.

* Outright errors are not the main problem in textbooks, although in certain subject areas
they are plentiful. The more serious failure is the presence of disputed definitions and tenuous
claims that are presented as established facts. Careful wording hides more than it explains.
Euphemisms and artful phrases abound. When textbooks write of the “vision of a pure Islamic
society” or Islamic “tradition,” what do they mean?

* Deficiencies about Islam in textbooks copyrighted before 2001 persist and in some
cases have grown worse. Textbook coverage of jihad and sharia are cases in point. Instead of
making corrections or acknowledging contested facts, publishers and their editors defend
misinformation and content evasions against the record. Bias persists. Silences are profound and
intentional. These omissions exist in volumes that have been written from scratch and introduced
into classrooms since 2005.

* Islamic activists use multiculturalism and ready-made American political movements,
especially those on campus, to advance and justify the makeover of Islam-related content in

history textbooks.
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e Particular fault rests with the publishing corporations, the boards of directors, and
executives who decide what editorial policies their companies will pursue.

History textbooks should stress that:

 The Islamic conqueg of the Medterranean defined the Middle Agesand Europe. Arabic
conquests and expansion occurred in the seventh and eighth centuries. The Turks who conquered
the Balkans and Asia Minor, the Mongols in Central Asia, and the Delhi Sultanate in South Asia
were Islamic expansionists who were not Arabic, and their conquests occurred centuries after the
Arabs took control of what today is called the Middle East.

e Containmert of Islam was European policy from Tours to Viema. Landmark encounters
occurred between Europe and Islam from the early Middle Ages to modern times: Battle of Tours
(732), First Crusade (1095), fall of Constantinople (1453), and Battle of Vienna (1683). In each
case textbooks should explain how and why the West was threatened. Likewise, textbooks should
explain that the so-called age of discovery and the voyages of Columbus to the New World in fact
were a European search for maritime trade routes to Asia designed to circumvent Muslim
territories.

* NapoleonOsnvasion of Egypt in 1798 began the push of Ote WegOinto Islamic lands,
for strategc and, later, ecanomic reasons. In the nineteenth century European imperial powers
took sovereign control of Islamic territories and introduced laws, political values, and educational
systems into colonies with varying responses. From the 1920s economic imperialism prevailed.
The presence of oil in Islamic lands has uniquely affected geopolitics and global transportation
ever since. Additionally, the influence of Western entertainment carries an aspect of cultural
imperialism.

When textbooks cover Islam as a geopolitical and cultural force in the world today, they
should explain:

e Islamis aggressivein a postcolonial world. The Arabic union against Israel since 1948

and the creation of Pakistan after World War II provide vivid historical illustrations. In today’s
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world Islam has several power centers: Egypt, Saudi Arabia, Iraq, Iran, Pakistan, and Indonesia.
The idea of Islamic unity is constrained by the vicious division and power struggles of Sunni and
Shia sects, as contemporary Iraq makes clear. Muslims include the Taliban of Afghanistan and
the bankers of Abu Dhabi.

Yet Islam sees a world split into dar al-harb and dar al-islam. Dar al-harb (territory of
war or chaos) is its term for the regions where Islam does not dominate, where divine will is not
observed, and therefore where continuing strife is the norm. By contrast, dar al-islam (territory of
peace) is Islam’s term for those territories where Islam does dominate, where submission to God
is observed, and where peace and tranquility reign. This ideation constitutes—to what extent,
experts disagree—a rivalry of alternative worldviews, metaphysical ideas, and conceptions of
evil. But these ideas, if acted upon by the Islamic revivalists who are rapidly growing in number,
might constitute a clear and present danger to global security, particularly in the West. Al Qaeda
is the orchestrated global effort to re-establish Islam’s historical and mythic supremacy
worldwide through jihad. The international community has immense collective self-interest and
incentive to avoid nuclear terrorism as a holy struggle.

« IslamOsability to enbrace modermity and secuar society renains an open quesion.
Many leaders in Egypt, Turkey, Iran, and Pakistan—and many more than in the recent past—are
ambivalent about or reacting to twentieth-century secularism. Almost a century ago the eminent
medieval historian Ferdinand Lot concluded that Islam’s legal and political outlook made a
modus vivendi with the West unlikely. Specialists today point out that Islam has no real
institutional or theological mechanism to facilitate religious liberty. It has no element that allows
the individual or society to explore, criticize or deny doctrine without fear of punishment or
reprisal. At its extremes, it raises the prospect of thought control.

There are contradictions. There are the Afghani Taliban on one hand, the United Arab
Emirates and Dubai on the other. It would be correct to call Islamic nations worldwide —not only

Saudi Arabia—the oil and banking partners of the United States. Much Islamic migration to the
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West is for economic improvement and individual freedom. Islamists worldwide do not reject
Western medicine or sanitation. They accept the global financial system. They accept the Internet
and air transport. Yet can Islam reconcile itself to modernity with its emphasis on the individual
and freedom, equality and materialism, entertainment, and limited authority for religion? The
economist Stefan Voigt concludes from extensive comparative research: “Most Muslim countries
do not fare well with regard to a number of indicators that serve as proxies for the three
institutions at the core of free societies: the rule of law, constitutional democracy, and a market
economy. Islamic values are not conducive to the establishment and maintenance of these
institutions.” The more hopeful views of New Yark Timescolumnist Thomas L. Friedman cannot
mask his recognition of retrograde forces within Islam and a resultant “war of ideas,” one that can
be resolved only by Muslims themselves and one that “politically correct” Americans refuse —or

fear—to acknowledge."’
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From what they read in history textbooks, students and teachers are not likely to grasp why the
United States and its allies consider militant Islam an enemy. Students will not learn that broadly
based Islamist factions sanction violence in countries all over the world. They will not grasp the
connection between jihad and September 11. Students may read of extremists, militants, and
“anti-coalition forces.” They will not realize that the “coalition” is in fact their nation, the United
States, and its allies (notably the United Kingdom), and that “anti-coalition forces” are also
known as Al Qaeda, insurgents, and suicide bombers. These labels make no connection to radical
Islam. Even when textbooks link Islam directly to terrorism, the ways in which Islam is extreme
or militant—and thereby of peril to the United States and West—remain unexplained and off the

table.
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Whether they are thirteen or eighteen, students studying the features of contemporary
Islam should pause to consider why they might abhor living in a country like Iran or Saudi
Arabia—and why theocracy would be at the root of their discomfort. They are old enough to
recognize manifold differences between the United States and the Islamic world. They can realize
that religion-based customs and laws proscribe personal choices and civil rights that Americans
of all ages take for granted. Social studies textbooks have a civic obligation to emphasize why
inhibitions and limitations on the political power of religion—separation of church and state —are
central to the modern Western tradition. They should compare the political rights and civil
liberties of U.S. citizens to those of non-Western nations, Islamic and not. They don’t. Far from
it.

It is impossible today for American teachers and students not to be exposed to a
belligerent dimension of Islam. On television and the news students see Muslims celebrate
September 11, cheer the London subway bombings, and burn effigies of Western political
leaders. Some must wonder why what they hear about Islam inside classrooms and what they
observe outside classrooms so clash. Isn’t this state of affairs ironic when New York City and
Washington, London and Amsterdam, Madrid and Tel Aviv, Moscow and New Delhi have been
on the receiving end of Islamic terrorism? Even more so when this civic failure occurs in tax-

purchased instructional materials that are used in tax-supported public institutions?

Well-conceived, informed guides and supplementary instructional materials do exist,
such as the Thomas B. Fordham Foundation’s “Terrorists, Despots and Democracy: What Our
Children Need to Know” (2003), or the Watson Institute for International Studies’s “Responding
to Terrorism: Challenges for Democracy” (2003). For high school classrooms, “Fighting for the
Soul of Islam” (April 18, 2007), an analytical summary from U.S News and World Report,
provides a short, sharp-edged summary of Islam’s variations and the contemporary global

challenges posed by radical Islam.
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For textbook content reform, a beginning would be using classic source books such as the
Columbia History of the World as benchmarks and filters for reliable history content. Widely
known texts, not partisan historians or activist groups, could provide a center of gravity for

textbook writers and editors.

In the end the blame for textbook deficiencies rests with the publishers and their
governing boards. School publishing is organized in such ways that its managers cannot think
about anything other than wide penetration of the mass market, high unit sales, district
enrollments, and major state adoptions. Houghton Mifflin and Teachers’ Curriculum Institute are
privately held corporations, complicating scrutiny and accountability. Editorial content strategies
are designed to deflect protests and to please any number of prickly textbook pressure groups.
Reform requires more than the adjustment of a few textbook passages. It requires that school
boards, educational administrators, state departments of education, and elected officials at all
levels of government take notice of content problems and serve notice to publishers of public
objections. Textbook production involves a certain public trust. Therefore, textbook lapses such
as these should stir public disrespect and outrage. Parents and civic groups can only complain.
Change requires the action of the corporations, boards of directors, and executives who decide

what editorial policies these companies will pursue.
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